Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detalil Data

School name Lanchester Endowed
Parochial Primary

Number of pupils in school 2021 — 2022 428

2022 - 2023 439
2023 - 2024 451

Proportion (%) of pupil premium eligible pupils 2021 - 2022 12%
2022 — 2023 18%
2023 - 2024 20%

Academic year/years that our current pupil premium 2021- to 2024
strategy plan covers (3 year plans are recommended)

Date this statement was published December 2021
Date on which it will be reviewed July 2024
Statement authorised by Jane Davis

Head Teacher

Pupil premium lead Jane Davis
Head Teacher

Governor / Trustee lead Naomi Hawke
Lead for DA Pupils

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £129,810

Recovery premium funding allocation this academic year £8,845

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £138,655




If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Lanchester Endowed Parochial Primary School, we want to give every child the best possible
start to life. As a Church of England Primary School, we state that, ‘Through God’s love, we are
the rich soil where roots grow and seeds flourish’. This obviously includes our most vulnerable
pupils. Every child is unique and precious and they are central to absolutely everything we do
and we want to prepare disadvantaged pupils for life, both during and after their time with us
at primary school, both in terms of their academic and their social achievement.

We need to promote an ethos of attainment of all children rather than stereotyping
disadvantaged children as a group with less potential to succeed.

Ensuring that we nurture and develop the whole child is of utmost importance to us and of
course this includes our most vulnerable children. It is essential to ensure that appropriate
provision is made for these children, ensuring that their needs are assessed and addressed.
Additional support is used to develop resilience for these children and to remove any barriers
to achievement. With this support, we aim to accelerate progress for these children so that
these pupils can achieve similar outcomes to their peers and diminish any gaps between dis-
advantaged (DA) and non-disadvantaged children, both within school and nationally.

To ensure that appropriate provision is made by placing great emphasis on:

e Quality first teaching and effective deployment of staff to support our DA children

e Targeted support

e Individualised approaches to address barriers to learning at an early stage through
intervention

e Wider strategies related to well-being, resilience and life experiences

Research has shown that the COVID-19 pandemic and school closures have affected
disadvantaged pupils the most. Therefore, it is absolutely vital that with increased numbers of
children being eligible for Pupil Premium, it is essential that spending is focused on those key
barriers to their achievement.

Our approach to improve attendance and punctuality so that children are ready for their lessons
whilst also ensuring they are emotionally prepared for their day at school by giving them both
quality first teaching as well as additional support, helps to ensure that any gaps in their
knowledge can be addressed quickly and effectively, ensuring they have all the tools necessary
to make progress so that their attainment is in line with their non-disadvantaged peers.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Some DA children in Reception and KS1 have gaps in their learning — especially with
phonics, language and communication.

2 Reading — progress has been impacted and needs to be accelerated and there is a need
to foster a love of reading amongst our DA children.

3 Low attendance rates and poor punctuality of our DA children impacts on their
learning.

4 Social and emotional issues and lack of resilience arising from recent school closures
are impacting on the progress of some of our DA children.

5 Cultural Experiences and wider life opportunities for our DA children have been
significantly impacted due to recent school closures.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

DA children in EYFS and KS1 make rapid progress
in Phonics, Language & Communication to meet
national expectations.

Improved Phonics Outcomes for DA children in
Reception & KS1.

Improved GLD in Communication & Language
Outcomes for DA children at the end of EYFS.

Gaps between DA non-DA Children’s learning in
these areas are closing.

Improved Reading progress and attainment

among DA children.

DA children have a love of reading.

DA reading progress is accelerated and
attainment is improved so that the gap between
DA and non-DA children’s attainment is closing.

DA children to have improved attendance and
punctuality in order that they are in school to learn
and therefore their progress is accelerated.

Improved attendance and punctuality over 3
years and a narrowing of the gap between the
attendance and punctuality between DA and
non-DA children.

DA children’s social, emotional and mental health
improves as well as their resilience, which impacts
on improved behaviours for learning.

Pupil and parent surveys of DA children show
that their children feel happy and safe in school.

Staff are appropriately trained in managing
children’s well-being.




Improved provision for DA children’s well-being in
school.

DA children have greater resilience through a
whole-school approach to improved Growth
Mindset.

DA children will be able to use the outdoor area to
regulate their emotions and feelings.

Where children have additional SEMH needs, the
appropriate access to services is sought.

There is an increase in participation in extra-
curricular activities and music tuition as well as
music therapy sessions.

in Growth Mindset and
they can provide the

Staff are trained
Metacognition so
appropriate support.

Staff to be trained in Forest Bathing and Forest
Schools.

Improved life and cultural capital experiences for
DA children

An increased proportion of DA children will
attend enrichment activities including school
trips and residentials.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 43,000

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Sounds Write CPD — four | https://www.sounds-write.co.uk/ 1

day training — for EYFS,

KS1and LO\A{er KS2 s'taff t‘o http://www.englishhubs.org/

ensure consistency in this

approach to teaching

phonics and early reading | Through discussion and an audit from the English

across school. Hub, it was agreed that a more systematic

approach to teaching phonics throughout the
school would have greater impact on the
children’s progress.

Phonics approaches have been consistently
found to be effective in supporting younger
readers to master the basics of reading, with an
average impact of +4 months.

The teaching of phonics should be explicit and
systematic to support children in making
connections between the sound patterns they
hear in words and the way that these words are
written. (EEF +4)

New teaching and pupil | https://www.sounds-write.co.uk/ 1

resources to be purchased

(decodables) to support I . h

consistent  roll out of Qra anguage st.rategles are proven to have great

. . . impact for relatively low cost. (EEF +4)

Sounds Write including

new reading scheme

where books are matched

to phonics levels (Ofsted

AFI)

Launchpad for Literacy — | https://www.launchpadforliteracy.co.uk/ 1

CPD for EYFS and Y1 staff.

Oral language strategies are provem to have
great impact for relatively lost cost. (EEF +4)

Introduction of | AR produces ‘particularly positive effects’. (EEF | 2

Accelerated Reader across | +5)



https://www.sounds-write.co.uk/
http://www.englishhubs.org/
https://www.sounds-write.co.uk/
https://www.launchpadforliteracy.co.uk/

school with school-led

CPD.

New resources purchased
to enhance the number of
reading books school has
in across all of the levels.

Itis commonly accepted that if pupils have access
to high quality books, they will be more inclined

to want to read them.
(EEF +4)

All staff to receive CPD to
develop their
understanding of Positive

Growth  Mindset and
metacognition.

Staff  will  implement
strategies  which  are
appropriate  to  their
cohorts.

Metacognition and self-regulation approaches | 4

have consistently high levels of impact.

(EEF +7)

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £68,000

allow the provision of
targeted interventions for

1:1 and small group
support same day
sessions.

e Same Day Interventions

e Oneto One Support

e Small Group Tuition
(EEF +4 months)

Activity Evidence that supports this Challenge
approach number(s)
addressed
Ensure there is adequate | Effective Provision of Pre-School Education 1
staffing so that all eligible | (EPPE) Project Findings.
pupils access EYFS as soon | Beginning Early Years Education at an early
as they are 'able through | age appears to have a high positive impact
the Golden Ticket Scheme. | g |earning outcomes. It is estimated that
children who start to attend an Early Years
setting as soon as they turn 3, make
approximately 6 additional months progress
compared to those who start a year later.
(EEF + 6 months)
A Teaching Assistant to be | In the UK, four recent evaluations of one- 1
employed to deliver daily | to-one tuition interventions found average
phonics/reading sessions. impacts of 3 to 6 months’ additional
progress, suggesting that positive impacts
can be replicated in English schools.
(EEF + 5 months)
Teaching Assistant | Targeted academic support is given across | 2
support is identified to | KS2 through:




Support 0.2 teacher for 18
weeks

Skills via:
e One to One Support
e Small Group Tuition
(EEF + 4 months)

3 teachers (part-time | Short, regular sessions (about 30 minutes,3 | 2
within the school) will | —5times per week) over a set period of time
provide interventions in | (6 — 12 weeks) appear to result in optimum
key year groups of Y2, Y3 | impact. Evidence suggests interventions
& Y6. should be additional to, but explicitly linked
with normal teaching, and that teachers
should monitor progress to ensure the
tutoring is beneficial. A variability in findings
may suggest it is the particular type or
quality of teaching enabled by very small
groups that is important, rather than the
precise size of the group.
(EEF +4 months)
Continue to use Reading | Exploratory analysis suggests that children | 2
Strategies to increase | offered Lexia made the equivalent of +2
reading  fluency and | months progress in word recognition and
comprehension, including | decoding skills and 1 additional month of
Lexia, Reading Plus and | progress in reading fluency and
Accelerated Reader. comprehension skills, on average,
compared to other children.
(EEF +2 months)
School Led Funding | Targetedacademicsupportfocusedon Basic | 2

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £25,500

adventurous activities for
pupils, including Forest
School and Residential
Trip, which will increase
well-being, emotional

of arts participation on other areas of
academic learning appears to be positive
but moderate’. +3 months

Activity Evidence that supports this Challenge
approach number(s)
addressed
Continue to employ an | School attendance  data improved | 3
Attendance Officer to | significantly when the Officer was first in
support the School Office | place.
to mon'itor and implement Parental engagement has a positive impact
strategies  to Improve | onaverage of 4 months’ additional progress.
attendance. EEF Teaching and Learning Toolkit: Parental
Engagement - +4 months progress.
To provide outdoor and | EEF states that ‘Overall, the average impact | 5




resilience and promote
positive behaviour.

Wider benefits such as more positive
attitudes to learning and increased well-
being have also been consistently reported.

There is intrinsic value in teaching pupils
creative and performance skills and
ensuring that disadvantaged pupils access a
rich and stimulating arts education. Arts
participation may be delivered within the
core curriculum or through extra-curricular
or cultural trips which can be subject to
financial barriers for pupils from deprived
backgrounds. (EEF)

Music Lessons and access
to Durham Music Service
and Keyworks

Arts participation approaches can have a
positive impact on academic outcomes in
other areas of the curriculum (EEF)

Music Interventions take
place 3 morning s a week

Arts participation approaches can have a
positive impact on academic outcomes in
other areas of the curriculum (EEF

Provision of Breakfast
Club for Disadvantaged
Children

Ensuring children have a good breakfast on
a morning helps them to concentrate
throughout the day. They can also benefit
from the social and educational aspects of
the breakfast club environment. (EEF)

A TA and SLT member
trained in THRIVE, along
with the School
Counsellor, to have
specific time set aside to

support children  with
emotional needs and to
identify class priorities

linked to THRIVE surveys.

Supporting children with their social and
emotional needs has a positive impact on
average of 4 months over an academic year.

EEF Teaching and Learning Toolkit: Social
and Emotional Learning +4 months

Multiple staff trained in
Team Teach to support
children with challenging
behaviour.

Overall, it is clear that reducing challenging
behaviour in schools can have a direct and
lasting effect on pupils’ learning. Good
quality professional development for staff
and a consistent approach across the setting
are key to ensure effective behaviour
intervention. This is based on a number of
meta-analyses that review robust studies of
interventions in schools.

EEF Teaching and Learning Toolkit:
Behaviour Interventions - +4 months.

Key staff to complete their
Forest School Training and
to complete the Forest
Bathing Training.

These staff will lead
sessions in our woodland

Social and emotional learning approaches
have a positive impact and it is clear that
helping children with their emotions and
reducing challenging behaviour in schools
can have a direct and lasting effect on
pupils’ learning. EEF +4 months




area in conjunction with
the OASES staff.

Participation in the
Commando Joe’s program
to support pupils’
resilience and self-esteem
and reduce challenging
behaviour.

Overall, it is clear that reducing challenging
behaviour in schools can have a direct and
lasting effect on pupils’ learning. This is
based on a number of meta-analyses that
review robust studies of interventions in
schools. EEF Teaching and Learning Toolkit:
Behaviour Interventions - additional 4
months progress. EEF +4 months

Extra- Curricular Club
Attendance

Arts participation EEF +3 months

Collaborative Learning +3 months

Total budgeted cost:

£154,500
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2022 to 2023
academic year.

Outcome 1
Some DA children in Reception and KS1 have gaps in their learning — especially with phonics, language
and communication.

This gap has closed in both Reception and KS1 by 2022 - 2023.

Reception Results

In 2022 to 2023, 70% of our children achieved a GLD.

We had 8 DisAdvantaged children and 5 (63%) achieved a GLD.

100% DA children achieved the Expected standard for Listening, Attention and Understanding.
88% DA children achieved the Expected standard for Comprehension.

Year 1 Results - Phonics
In 2022 to 2023, 83% of our children achieved the standard.
We had 8 DA children and 6 (75%) met the standard.

KS1 Results - Reading
In 2022 — 2023, 75% of our children achieved the standard in Reading.
We had 9 DA children and 5 (56%) met the standard.

Outcome 2
Reading — progress has been impacted and needs to be accelerated and there is a need to foster a love
of reading amongst our DA children.

In 2022 to 2023, 90% of our children achieved the standard in Reading.
e We had 7 DA children and 6 (86%) achieved the expected standard in Reading.
e We had 24/51 children (47%) achieve the Higher Scaled Score in Reading
e We had 3 DA children (43%) achieve the Higher Scaled Score in Reading.
e 5 out of 7 DA children (71%) achieved the expected standard in Reading, Writing and Maths.

Outcome 3
Low attendance rates and poor punctuality of our DA children impacts on their learning.

Our Attendance for 22/23 was 96.1%
e Attendance for our DA children was 94.3% which is 5.7% above National Average.
e PAsare 19.6% for DA children compared to 30.7% nationally. However, this is much higher than
our Non-DA children (3.5%) and this continues to be a School Improvement Point.
e Punctuality has improved amongst all children and especially our DA children.

Outcome 4
Social and emotional issues and lack of resilience arising from recent school closures are impacting on
the progress of some of our DA children.
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The progress of our PP children has improved across KS2 as a result of the ongoing work around resilience
of these children. We had 7 DA children in last year’s Y6 cohort.

Maths: 5/7 achieved the standard and 3/7 reached Higher Scaled Score

Reading: 6/7 achieved the standard and 4/7 reached Higher Scaled Score

GPS: 5/7 achieved the standard and 3/7 reached Higher Scaled Score

(This should have been 6/7 and 4/7 but one DA boy was on holiday for the day of that test)
Writing: achieved the standard and 3/7 reached Greater Depth.

Outcome 5
Cultural Experiences and wider life opportunities for our DA children have been significantly impacted
due to recent school closures.

Residentials

Last year we took 6 DA children on a once-in-a-lifetime trip to Indian and 10 DA children to Dubai.
1 DA child visited Athens on an Erasmus+ Visit.

All DA in Year 5 children visited Birchwood Overnight Residential visiting Cadbury World and the
National Space Centre.

All DA children in Year 5 went to PGL, Lincolnshire for 4 days outdoor activities.

6/7 DA children in Year 6 went to Northern Ireland for the week.

All DA children in Year 3 went to the Birdoswald overnight residential.

8/9 DA children in Year 4 went to the Seahouses overnight residential.

Extra-Curricular Activities

We prioritise DA children for access to all extra-curricular activities as often our clubs are over-
subscribed. Over the course of the year we had the following number of children accessing Extra-
Curricular Clubs:

Autumn 1: 29 (48%) DA children attended: Football, Mutli-Sports, Girls Football, Boys Football,
Choir, Lego, Digital Leaders and Family Forest Schools.

Autumn 2: 35 (57%) DA children attended: India Club, Basketball, Choir, Dodgeball, Digital
Leaders, Road Safety, Art, Stories From Round the World, Art, Christmas Crafts, Homework and
Netball

Spring 1: 29 (56%) DA children attended: Netball, Homework, Athletics, Dubai Club, Space Club,
Stories from Round the World, Choir, Digital Leaders and Lego Club.

Spring 2: 32 (52%) DA children attended: Netball, Multi-Sports, Art, Fun & Fitness, Lego Club, Eco-
Rangers, Shakespeare Drama, Choir, Basketball, Geography Club and Digital Leaders.

Summer 1: 35 (57%) DA children attended: Netball, Girls Football, Cricket, Musical Theatre, Lego
Club, Eco Rangers, Shakespeare Drama Club, Choir, Basketball, Cricket, Road Safety, Storytime
and Robotics.

Summer 2: 34 (56%) DA children attended: Jesus and Me, Cricket, Rounders, Hockey, Geography,
Dance, Football and Netball.
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Externally provided programmes

Programme Provider

Launchpad for Literacy Kirstie Paige

Times Table Rockstars Maths Circle

Thrive Approach Fronting The Challenge Projects Ltd

Service pupil premium funding (optional)

Measure Details
How did you spend your service pupil A TA and a member of the SLT have been
premium allocation last academic year? trained in the THRIVE approach so that they

are able to provide appropriate emotional
wellbeing and academic support to these
children when needed. They will help them
make a memory box when parents are

deployed.
What was the impact of that spending on Teachers observed improvements in their
service pupil premium eligible pupils? wellbeing amongst service children.
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